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Why Well-Being Matters 
Type of Module / Module Code / 

Identifi-

cation 

Number 

Workload 

 

Credit 

Points 

Term 

 

Offered 

Every 

Start Duration 

/ 150 6 1st 

semester 

Winter term Winter 

term 

1 semester 

1 Educational Components 

a) Virtual Kick-Off 

b) In-person Session 

Contact time 

4 

48 

Private study 

25 

73 

2 Module objectives and skills to be acquired 

The module introduces students to the concepts and key terms of well-being, quality of life, 
quality of death and related measures of people’s own health, life perception and 
emotions.  
 
In particular, students acquire the following competences and skills (in relation to Theme 
1): 

➢ to distinguish the traditional organ- and disease-centred approach and the person-
centred approach; 

➢ to reflect on the person-centred approach in healthcare including somatic 
(biomedical), psychological and social (cultural) correlates; 

➢ to understand the fundamentals of well-being and health, with a particular focus 
on biomedical and biomolecular aspects/determinants of well-being. 

 
Furthermore, students review the determinants of well-being, including important 
biopsychosocial and value-based, including spiritual, issues related to cultural backgrounds, 
life stages (childhood, young adulthood, midlife, young-old, old-old, oldest-old), lifestyle, 
fertility, retirement, anxiety disorders, substance abuse, (underreporting of) symptoms and 
illnesses, community resources and adaptation to alternative living situations, such as long-
term care facilities/hospices (Theme 2).  
 
Students identify the advocates/local champions for well-being within local, institutional 
and healthcare system networks based on a reflection of roles and motivations based on 
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best practices experienced in the German context and illustrated by the students (Theme 
3). 
 
Students extrapolate best practices for well-being in healthcare, with which they became 
acquainted with in Germany, and develop adoption strategies in their own institution / 
healthcare system, and vice versa (Theme 5).  
 
Students review specific methods and strategies to improve individual well-being and 
assess tools to strengthen their resilience and cope with challenging situations (Theme 6). 

3 Module content 

a) Kick-off 

Students learn about the key terms of a person-centred approach. 

Students get confronted with personal and societal taboos (on micro-, meso- and macro-
level) to reflect on determinants of well-being, barriers to a healthy societal context 
including main aspects of discrimination as well as of lack of inclusion and diversity. 

Students receive an overview of the programme’s content and structure. 

b) In-person session 

Students learn about and categorise biomedical determinants of health, of quality of 
life/death and well-being, in particular 

➢ biochemical, biological, physiological aspects of mental and physical health 
(incl. psychosocial aspects); 

➢ inflammation and well-being, oxidative stress and effort-reward imbalance; 
➢ determinants of quality of life/death: From gratitude and spirituality to 

nutrition and pain; 
➢ hormonal and biomolecular signatures of healthy lifestyles, predominantly 

sleep, nutrition, physical activity, social interaction. 
 

Students experience a focus on health & well-being as a lifelong learning process from the 
holistic perspective, in particular 
 

➢ biological correlates of well-being determinants from fertility to super-agers; 
➢ biodemographics, socio-genomics; 
➢ socio-genomic insights into stress regulation, social bonding, and inflammation 

regulation; 
➢ intersections of epigenetics, culture, and environmental exposures in shaping 

health outcomes. 
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Students visit the following professional contexts and participate in best practices for 
applying a person-centred approach in various fields of healthcare in Cologne: 

➢ Cologne Interprofessional Skills Lab and Simulation Center, training both 
clinical and scientific skills  

➢ hospice and palliative care 
➢ in- and outpatient clinics 
➢ nursing and senior care settings 
➢ community-based caregiving facility 
➢ innovative models of integrative care (Centre for Integrated Oncology) 

 
Students experience methods/tools of supporting their personal health and well-being, in 
particular qigong as a mind-body practice, enriched with elements of traditional Chinese 
medicine and nature-based intervention strategies. Students experience experiential 
components and critical reflection grounded in scientific literature and cross-cultural 
perspectives on well-being. 

4 Teaching methods 

Practice-based learning, collaborative learning based on practical experience of students, 

guided self-reflection, simulation lab, group work 

5 Prerequisites (for the module) 

/ 

6 Type of examination  

Presentation of 10-15 minutes  

7 Credits awarded 

6 

8 Compatibility with other curricula 

/ 

9 Proportion of final grade 

0% 
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10 Module coordinator 

M. Cristina Polidori, Universität zu Köln 

11 Further information 

/ 
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Project 
Type of Module / Module Code / 

Identifi-

cation 

Number 

Workload 

 

Credit 

Points 

Term 

 

Offered 

Every 

Start Duration 

/ 250 10 1st – 2nd 

semester 

Winter and 

summer 

term 

Winter 

term 

2 semesters 

1 Educational Components 

a) Introduction to Project 

Idea 

b) Virtual Introduction to 

Project Management and 

Organisational 

Development 

c) Virtual Introduction to 

Research Methods 

d) Self-study/Individual 

Project Work 

Contact time 

8 

 

12  

 

 

 

 

10 

 

3 

 

Private study 

2 

 

12 

 

 

 

 

20 

 

183 

2 Module objectives and skills to be acquired 

Students implement a small-scale project within their professional and/or local context to 
apply, test and/or review the application (or promotion) of a well-being and/or person-
centred approach in healthcare. With the project, students foster change within their 
professional and/or local context or reflect on challenges which hinder change.  

In particular, students acquire the following skills:  

➢ Students outline a small-scale project relevant to their professional context which 
supports the application of the well-being and/or person-centred approach. 

➢ Students define realistic and measurable objectives to implement the project and 
motivate change (Theme 2, Theme 4). 

➢ Students apply a project management methodology and research methods to 
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define objectives, design a timeline and milestones.  
➢ Students implement their project practically and creatively within their 

professional context based on their methodological and research approach under 
relevant academic guidance (Theme 2, Theme 3).  

➢ Students reflect on the progress of implementation and refine objectives or 
methodology. 

➢ Students reflect upon their role within the healthcare system while implementing 
the project; students assess the boundaries of their own and others’ roles within 
their professional context (Theme 3). 

Students communicate the progress and the result of their project verbally and in writing 
in a form that is understandable to addressees in their professional context (Theme 3). 

3 Module content 

Based on methodological introduction and academic guidance the students work on a real-
life small-scale project to be implemented within their professional context over a time 
period of ca. 6 months. 

a) Introduction to project idea 

Students present and discuss their project in the plenum and work on refining their project 
objectives in small groups. They reflect on their objectives, compare their projects to others 
and receive feedback by their fellow students and the lecturer.  

b) Virtual introduction to project management and organisational development 

The introduction to project work and organisational development serves as a theoretical 
basis for students’ project implementation. Students will be exposed to classical and agile 
project management approaches in order to apply them on their individual project.  

As an outcome, students will be able to develop a project organisation that support the 
success of their project and to define all aspects of planning (personal and financial 
resources, time, communication, risks etc.) to finalise their project plan based on the 
methodological input. 

Special attention will be given to organisational change in order to reach change within the 
organisation or other system of the student. The introduction provides support in 
implementing the project with respect to organisational/system dynamics and its 
environment by discussing basic organisational system theory. 

Planning of the project will be supported by structured feedback of fellow students and the 
lecturer to enable students to lead change. 

c) Virtual introduction to research methods  
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Students receive training in the following methodological aspects: 

➢ introduction to Gold Standard; 
➢ item generation in a questionnaire; 
➢ what and how to ask? (Question format and scales); 
➢ key considerations during questionnaire development; 
➢ main steps of questionnaire validation questions; 
➢ introduction to research designs; 
➢ introduction to measures of frequency and measures of effect; 
➢ practical steps in a systematic review and meta-analysis. 

 

d) Self-study/Individual project work 

Students implement the project in their professional context. They will be supported by 
guiding sessions with their supervisor. The sessions are designed to discuss challenges, 
review objectives, plan next steps and encourage self-reflection. 

4 Teaching methods 

Practice-oriented learning, collaborative learning based on practical experience of 

students, guided self-reflection, group work 

5 Prerequisites (for the module) 

/ 

6 Type of examination 

 Project Report, 10 pages 

7 Credits awarded 

10 

8 Compatibility with other curricula 

/ 

9 Proportion of final grade 

18% 
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10 Module coordinator 

M. Cristina Polidori, Universität zu Köln 

11 Further information 

Students receive first preliminary feedback on their project idea on selection to the 
programme. 

Students have to use a template for their project report. 
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Identity and Belonging 
Type of Module / Module Code / 

Identifi-

cation 

Number 

Workload 

 

Credit 

Points 

Term 

 

Offered 

Every 

Start Duration 

/ 100 4 1st 

semester 

Winter term 

 

Winter 

term 

1 semester 

1 Educational Components 

a) Virtual Class  

Contact time 

20 

Private study 

80 

2 Module objectives and skills to be acquired 

The module guides students in exploring meaningful occupations and what we do with our 
time, the value we place on those activities and how these give us an identity (Theme 1, 2, 
6). It will also offer students an approach to understanding these phenomena in 
multicultural realities, as well as deepening their understanding of cross-cultural 
perspectives on healthcare (Theme 5). 

In particular, students acquire the following competences and skills: 

➢ to reflect on our roles and how the activities we do, define us (sense of identity); 
➢ to reflect on how the activities we do contribute to the shape of who we are, who 

we become and where we belong; 
➢ to understand how the individual and environmental factors contribute to the 

different meanings of our daily occupations; 
➢ to reflect on the consequences of not being able to engage in meaningful activities, 

and how this links with health and well-being; 
➢ to incorporate an understanding of individuals' identity and sense of belonging 

within multicultural contexts in order to promote healthcare that is culturally 
appropriate, inclusive, and respectful of diversity; 

➢ to incorporate a transcultural perspective when addressing health problems by 
recognizing and respecting patients' cultural beliefs, values, and practices, in order 
to provide comprehensive and appropriate care that promotes well-being and 
equity in multicultural contexts; 

➢ to develop communication skills and strategies that are culturally sensitive and 
acknowledge diverse identities and experiences, in order to enhance trust, patient 
engagement and equity in multicultural healthcare settings; 
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➢ to recognise and consider the interindividual diversity and variability within a 
community to adapt the healthcare process to each individual's specific needs, 
values, and context. 
 

3 Module content 

a) Virtual class 

The class covers the following topics: 

➢ Occupational performance, experience and value in everyday life - Examination of 
the interplay between a person’s ability to perform activities, the subjective 
experience of these activities, and the value attributed to them, and how these 
dimensions affect the sense of identity and social belonging in different cultural 
contexts. 

➢ Understanding the “The Doing-Being-Becoming-Belonging Framework” - 
Exploration of how this model explains the dynamic relationship between action 
(doing), presence and identity (being), growth (becoming), and social participation 
(belonging), and how this framework supports personal development and well-
being within diverse communities and sociocultural settings.  

➢ Occupational Perspective of Health and Pan Occupational Paradigm - Analsysis of 
these models to understand how participation (or participation restriction) in 
meaningful activities contributes to individual and collective health.  

➢ The Occupational Meaning System themes and Forms of Meaning associated with 
Occupations within Sociocultural Contexts - Approach to the system from 
multicultural contexts and relationship between this approach and well-being in 
individuals, people and communities. 

➢ Cultural Diversity in Health - Challenges in healthcare from a multicultural 
Approach 

➢ Deconstructing for caregiving - Keys to empathy and cultural competence in caring 
for people from diverse cultural contexts. 

➢ Intercultural Communication Strategies - Fostering equity in healthcare. 
➢ Giving people voice: Recognizing diversity and encouraging people to participate in 

solving their health problems.   

4 Teaching methods 

Practice-based learning, collaborative learning based on practical experience of students, 
guided self-reflection, problem-based learning, debate, supervision/coaching 

The debate forum will be generated in the virtual classroom in which participants will be 
able to reflect on the issues raised with the support of the supervisors. 
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5 Prerequisites (for the module) 

/ 

6 Type of examination 

Portfolio 

The portfolio consists of two individual reports on topics specified in the beginning of the 
module. 

7 Credits awarded 

4 

8 Compatibility with other curricula 

/ 

9 Proportion of final grade 

7% 

10 Module coordinator 

Ainara Díaz-Geada, Universidade de Santiago de Compostela 

11 Further information 

A series of explanatory materials will be made available to participants on each content 
block of the subject, in accordance with the objectives set out in the programme. 
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Personal and Social Transformation 
Type of Module / Module Code / 

Identifi-

cation 

Number 

Workload 

 

Credit 

Points 

Term 

 

Offered 

Every 

Start Duration 

/ 200 8 2nd 

semester 

Summer 

term 

Summer 

term 

1 semester 

1 Educational Components 

a) Virtual Preparation 

b) In-person Session 

c) Virtual Follow-up 

Contact time 

33 

50 

56 

Private study 

33 

25 

3 

2 Module objectives and skills to be acquired 

This module takes an interdisciplinary approach to well-being as a complex, 
multidimensional concept that unfolds across the personal (micro), community and 
organizational (meso), and social (macro) levels (Theme 1). 

Students will examine how individual experiences of mental health and culture of care are 
deeply connected to broader social structures and legal frameworks. At the micro level, the 
focus is on personal well-being across the life course, viewed through the lens of the 
biopsychosocial and spiritual model (BPSS). Specifically, students assess mental health 
promotion, burnout prevention, and the role of spirituality in coping with life challenges. 
Students explore self-reflection, resilience, and the importance of preserving personal 
integrity and purpose in helping professions. 

At the meso level, the emphasis is on families, workplaces, and institutional care. Students 
review the burden and support of family caregivers, the culture of well-being in 
organizations, and apply communication skills needed to foster supportive, person-
centered care environments. The role of supervision, team dynamics, and organizational 
development is emphasised as a pathway to sustainable care cultures. Students evaluate 
good practices and successful examples which they can integrate into their own 
professional practice. 

At the macro level, the module addresses demographic shifts, legal frameworks, and long-
term care systems and policies that shape collective responses to ageing, caregiving, and 
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health inequalities. Students critically analyse legal dilemmas, human rights in care, and the 
systemic conditions for inclusive, quality care across society. 

By integrating these perspectives, the module equips students with the ability to recognise 
how personal transformation contributes to and is influenced by social and institutional 
change, fostering a deeper commitment to well-being at all levels of practice. 

In particular, students will acquire the following skills and competences: 

Mental Health Promotion 

Introduction to Mental Health Promotion (Theme 1, 6) 

➢ understand holistic mental health approaches and prevention models. 

BPSS model - The role of spirituality in well-being (Theme 1, 2, 6) 

➢ explore spirituality’s role in well-being, build personal spiritual resilience, and apply 
it in professional care. 

Communication in the Helping Relationship (Theme 1) 

➢ develop and apply communication skills for helping relationships. 

Supervision (Theme 1, 2, 6) 

➢ enhance self-reflection and teamwork through supervision. 

Improving the Well-being in Workplaces – Organizational Culture 

Burnout prevention (Theme 1, 2, 3, 6) 

➢ identify and compare causes and the prevention of burnout. 

Mental Health at the Workplace – best practices (Theme 2, 3, 6) 

➢ evaluate and improve workplace mental health programs. 

Organizational development and well-being (Theme 2, 3, 6) 

➢ apply organizational development strategies to create sustainable, healthy work 
environments. 

Understanding the Social Aspects of Well-being 

Ageing and Care (Theme 1, 2, 6) 

➢ understand demographic changes and challenges related to ageing. 
➢ appraise active ageing and innovative care models. 
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➢ apply ageing concepts professionally and promote technology use for older adults. 

Family Caregiving (Theme 1, 2, 3, 4, 6) 

➢ recognise caregiver burden and challenges. 
➢ support family carers and promote their well-being. 
➢ advocate for the inclusion of family carers in care processes and labor markets. 

Society and Well-being (Theme 4): 

➢ differentiate the key factors of well-being based on the OECD Better Life Index.   
➢ unfold similarities and differences of the index across the OECD countries. 
➢ raise and conceptualise country specific empirical research questions.   

Exploring the Legal and Policy Background and Frameworks of well-being 

Legal Dilemmas of Well-Being oriented Healthcare (Theme 2, 3) 

➢ understand national, EU, and international health-related legal systems. 
➢ explain patients’ rights and legal statuses. 
➢ apply legal standards to promote ethical, patient-centered care. 

The Long Term Care system. Sustainability, innovation, opportunities (Theme 2, 3, 4): 

➢ summarise policies, characteristics, processes and intervention options of long-
term care. 

3 Module content 

1. Mental Health and Spirituality 

➢ Holistic and systemic approaches to mental health promotion 
➢ Prevention models at individual, social, and societal levels 
➢ Communication in helping relationships: assertiveness, active listening, 

empowerment 
➢ Supervision and self-reflection in professional development 
➢ Applied spirituality in case discussions: end-of-life care, prayer/meditation, life 

goals 
➢ Spirituality and the self of the professional: resilience, self-awareness, meaning-

making 
➢ Spirituality and well-being: diverse perspectives, coping, and research insights 

2. Workplace and Organizational Well-being 

➢ Burnout prevention models and stress management tools 
➢ Best practices in workplace mental health promotion 
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➢ Organizational development: culture, leadership, systems thinking 
➢ Interventions for sustainable and healthy work environments 
➢ Case studies from healthcare and helping professions 

3. Social Aspects of Well-being 

➢ Key factors of well-being: context analysis and comparison of 11 dimensions 
➢ Societal differences and similarities: special focus on social connections, civic 

engagement and subjective well-being  
➢ Demographic trends, ageing challenges, care needs, and active ageing 
➢ Innovative care models and the role of technology in elder care 
➢ Family caregiving: caregiver burden, support tools, and work-life balance 
➢ Strategies to strengthen carers’ resources and prevent exhaustion 

4. Legal and Policy Frameworks 

➢ National, EU, and international legal systems in healthcare 
➢ Legal capacity, patients’ rights, and human rights 
➢ Case law and ethical dilemmas in well-being-oriented healthcare 
➢ Long-term care systems: sustainability, innovation, and policy solutions 
➢ Roles of state, market, and community in shaping care systems 

4 Teaching methods 

Practice-based learning; collaborative learning grounded in students’ practical experience; 
guided self-reflection; group work and role plays; completion of individual and group 
assignments prior to, during, and following the sessions. 

5 Prerequisites (for the module) 

Successful completion of the module “Why well-being matters” 

6 Type of examination 

Oral presentation (10–15 minutes) 

The examination consists of a 10–15 minute oral presentation, including: 

➢ presentation of the assignment prepared within a student-selected module area; 
➢ reflection on the practical insights and key learning outcomes of the module, 

including its relevance for the student’s own learning and practice. 

7 Credits awarded 

8 
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8 Compatibility with other curricula 

/ 

9 Proportion of final grade 

15% 

10 Module coordinator 

Beáta Dávid, Semmelweis University  

11 Further information 
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Multidimensional Aspects of Well-Being  
Type of Module /  Module Code / 

Identifi-

cation 

Number 

Workload 

 

Credit 

Points 

Term 

 

Offered 

Every 

Start Duration 

/ 175 

 

7 2nd – 3rd 

semester 

Summer & 

winter term 

Summer 

term 

2 semesters 

1 Educational Components 

a) Virtual Preparation 

b) In-person Session 

Contact time 

24  

50 

Private study 

26 

75 

2 Module objectives and skills to be acquired 

The main objective of this module is to involve students as health professionals in real 
services and activities so that they learn first-hand how the proposed service/activity 
works, as well as the benefits to patients/users, so that they can assess its prescription or 
its application in their place of origin, while giving them the opportunity to contribute their 
point of view and proposals for improvement. 

Based on theoretical content of the different subjects/topics (see below) the module will 
be focused on facilitating the understanding of the social and health interventions and their 
application in real-life contexts.  

Students will apply, evaluate and reflect different services and face-to-face activities and 
apply communicative strategies with social and health professionals, patients and users. 
Students analyse, evaluate, compare and share impressions on the practical activity carried 
out, which will allow the students, among other things, to compare good practices carried 
out in each country. 

In particular, students will acquire the following skills and competences:  

Graduates judge the traditional organ- and disease-centred approach and the person-
centred approach (Theme 1). 

Graduates identify, assess and prioritise bio-psycho-social determinants for wellbeing and 
quality of life in relation to health and disease using a person-centred approach (Theme 2). 
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Graduates recommend the appropriate social institution, i.e. services and support systems, 
such as social care, city hall, religious communities, civic centres, community gardens, for 
individual cases (Theme 2). 

Graduates support family members and family caregivers in finding the resources for well-
being (Theme 2). 

Graduates foster cooperation between the different social and healthcare professionals by 
using teamwork skills (Theme 3). 

Graduates develop communication strategies according to different addresses (Theme 3). 

Graduates extrapolate international best practices for well-being in healthcare to adopt 
them to their own institution and healthcare system and vice versa (Theme 5). 

Graduates build international professional relationships between relevant healthcare 
stakeholders and promote mutually fruitful cooperation (Theme 5). 

Graduates investigate their own well-being and generate strategies and measures to 
maintain or improve it (Theme 6). 

3 Module content 

a) & b) cover the following topics 

1) Social and Healing Gardens Students learn the theoretical underpinnings of this 
topic and will be able to work in real natural environments with professionals, 
patients and users and learn first-hand about the different techniques available to 
take advantage of the therapeutic value of plants and nature for people's well-
being. 

2) Integral Neurorehabilitation Students learn the theoretical underpinnings of this 
topic and will be able to work in a real Neurorehabilitation Centre with 
professionals, patients and users and learn first-hand about the different 
techniques available to develop an integral neurorehabilitation. 

3) Early Intervention Students learn the theoretical underpinnings of this topic and 
will be able to work in a real Child Development and Infant Early Intervention 
Centre with professionals, patients and users and learn first-hand about the 
different techniques available for promoting optimal development of children from 
0 to 6 years of age. 

4) Day Care Centre for Older Adults Students learn the theoretical underpinnings of 
this topic and will be able to work in a real Day Care Centre for Older Adults with 
professionals, patients and users and learn first-hand about the different 
techniques available for providing the best quality of life of the users of this service. 

5) Resistance Training for Cancer Patients Students will learn the theoretical 
underpinnings of this topic and will be able to work in a real community gym with 
professionals, patients and users and learn first-hand about the different 
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techniques, best exercises, and under what circumstances, can be beneficial for 
these patients. 

6) Senior and Social Theater Students will learn the theoretical underpinnings of this 
topic and will be able to work in a real senior theater group with professionals, 
patients and users and learn first-hand about the different strategies that can be 
used in theatre to improve the quality of life of participants. 

7) Age-Friendly and Community-Oriented University Campus Students learn the 
theoretical underpinnings of this topic and will be able to work and stay in a real 
Community-Oriented University Campus that has the potential to become a hub 
for the whole society, including gerontological sector and community health 
services, to develop translational research aimed at enhancing the quality of life of 
everyone. 

8) The importance of communication and interpretation Students learn the 
theoretical underpinnings of this topic and will attend the Interpreting Services-
Workshop: “How to work with interpreters to guarantee everyone’s well-being” to 
understand and reflect the fundamental aspects of good language interpretation 
in health. 

4 Teaching methods 

Practice-Based Learning, Collaborative learning based on practical experience of students, 
Guided self-reflection, Living Labs, Group work 

5 Prerequisites (for the module) 

Successful completion of the module “Personal and Social Transformations” 

6 Type of examination 

Oral Exam (50%). 

Portfolio (50%). 

Students will be assessed based on their analytical and reasoning skills via oral exam. 
Similarly, their portfolio will be assessed based on the specific and complementary 

information they incorporate into their portfolio after the practical sessions. Information 
on the required activities of the portfolio will be provided at the beginning of the module. 

7 Credits awarded 

7 

8 Compatibility with other curricula 

/ 
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9 Proportion of final grade 

13% 

10 Module coordinator 

David Iyú Espinosa, University of Murcia 

11 Further information 
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Economics of Healthcare 
Type of Module / Module Code / 

Identifi-

cation 

Number 

Workload 

 

Credit 

Points 

Term 

 

Offered 

Every 

Start Duration 

/ 75 3 3rd 

semester 

Winter term  Winter 

term 

1 semester 

1 Educational Components 

a) Virtual Class  

Contact time 

15 

Private study 

60 

2 Module objectives and skills to be acquired 

This module explores the critical role of social determinants of health (SDH) in shaping 
health outcomes and contributing to health inequities. It emphasises the influence of 
factors beyond the healthcare sector evaluating the primary social determinants as 
identified by the World Health Organization (Theme 2). 

The module equips students with a comprehensive understanding of SDH and the skills to 
design effective multi-sectoral public policies that promote health equity. Through a multi-
disciplinary approach, students learn to advocate for and implement changes that address 
the root causes of health disparities (Theme 4). 

In particular, students will acquire the following skills and competences: 

➢ review the concept of social determinants of health and its impact on health 
outcomes; 

➢ analyse the contribution of non-health sectors to population health outcomes; 
➢ evaluate the primary social determinants as identified by the World Health 

Organization (WHO); 
➢ develop public policy strategies that address SDH to improve health and reduce 

inequities. 

3 Module content 

➢ Introduction to Social Determinants of Health (SDH): 
o Definition and scope of SDH 
o Impact of SDH on health inequities 
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o Overview of research findings on SDH's contribution to health outcomes 
(30-55%) 

➢ Primary Social Determinants of Health (WHO Framework): 
o Income and Social Protection: 

▪ Effects of income inequality on health 
▪ Role of social protection programs 

o Education: 
▪ Link between education and health outcomes 
▪ Educational policies for health improvement 

o Unemployment and Job Insecurity: 
▪ Health consequences of unemployment 
▪ Strategies to mitigate job insecurity 

o Working Life Conditions: 
▪ Workplace safety and health 
▪ Impact of working conditions on overall health 

o Food Insecurity: 
▪ Relationship between nutrition and health 
▪ Policies to ensure food security 

o Housing, Basic Amenities, and the Environment: 
▪ Importance of housing quality and amenities 
▪ Environmental factors affecting health 

o Early Childhood Development: 
▪ Long-term health implications of early development 
▪ Programs supporting childhood development 

o Social Inclusion and Non-Discrimination: 
▪ Effects of social exclusion and discrimination 
▪ Promoting social inclusion through policies 

o Structural Conflict: 
▪ Health impact of conflict and violence 
▪ Conflict resolution and health promotion 

o Access to Affordable Health Services: 
▪ Importance of accessible, quality health services 
▪ Strategies to improve healthcare access 

➢ Public Policy Design and Implementation: 
o Role of public policies in addressing SDH 
o Multi-sectoral approach to policy development 
o Involvement of civil society in policy-making 
o Case studies of successful public policies 

4 Teaching methods 

Practice-based learning, collaborative learning based on practical experience of students, 
guided self-reflection, debate, supervision/coaching, group work  
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5 Prerequisites (for the module) 

/ 

6 Type of examination 

Portfolio 

The portfolio consists of at least one individual report on a topic specified in the class (page 
or word number of report). Further activities of the portfolio will be assigned at the 
beginning of the module. 

7 Credits awarded 

3 

8 Compatibility with other curricula 

/ 

9 Proportion of final grade 

6% 

10 Module coordinator 

Melchor Fernández, Universidade de Santiago de Compostela 

11 Further information 

/ 
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The Biopsychosocial Model: How to Translate it into the Clinical Experience 
Type of Module / Module Code / 

Identifi-

cation 

Number 

Workload 

 

Credit 

Points 

Term 

 

Offered 

Every 

Start Duration 

/ 175 7 3rd - 4th 

semester 

Winter & 

summer 

term 

Winter 

term 

2 semesters 

1 Educational Components 

a) Virtual Preparation 

b) On-site Session 

Contact time 

17 

48 

Private study 

33 

77 

2 Module objectives and skills to be acquired 

In relation to themes 1-6, participants will explore the fundamentals of the biopsychosocial 
model which integrates biological, psychological, and social factors in understanding health 
and well-being and will have the opportunity to apply and assess the implementation of 
such a model into the local health system (Theme 3). Students will test Personal well-being 
techniques (Theme 6) and for individual well-being empowering. Well-being should be 
indeed embedded in the whole care process, which includes health care professionals.  

In particular, students will acquire the following skills and competences: 

Overall, students reflect on a person-cantered approach in healthcare with the focus on 
biopsychosocial determinants of health and well-being (Theme 1). Students also construct 
socio-economic-technological determinants of health and well-being (Theme 4). Students 
connect well-being in healthcare to the wider economic picture and measure the economic 
benefits of applying a well-being approach into the health care system.  

Finally, students can enlarge the biopsychosocial model via additional factors and 
international experiences on health and well-being. They will take the advantage of 
international professional relationships between relevant healthcare stakeholders and 
promote mutually fruitful cooperation (Theme 5). 
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3 Module content 

a) Virtual Preparation 

The virtual preparation will be devoted to healthy ageism, delirium prevention, palliative 
care, and prevention in healthcare. This will allow students to reflect on how the 
biopsychosocial model can be used in health building in profession and on how the 
biopsychosocial model can be used in well-being empowerment. During the virtual 
preparation the problem-based-learning (PBL) model will be introduced and simple tasks 
to small groups operating at distance will be proposed to create a know how to be used in 
the on-site session. In the preparation phase, small groups projects will be aimed at 
reflecting and verifying if participants have in their study or working environment the 
biopsychosocial factors illustrated in the online courses.  

b) On-site Session 

The on-site session will focus on  

➢ biopsychosocial determinants of health and well-being,  
➢ managing surgical interventions via simulation; 
➢ preventing surgical complications via an integrated biopsychosocial intervention;  
➢ prevention and health; 
➢ the role of biopsychosocial aspects in managing functional disorders taking 

advantage of the experiences in fibromyalgia management;  
➢ Onehealth and well-being: a focus on how to enlarge the biopsychosocial model 

making a reflection on OneHealth and communicable diseases; 
➢ Health and well-being in children: academic clinicians of the academic paediatric 

hospital in Florence will allow a reflection on how to export health and well-being 
in kids in the international landscape; 

➢ Forensic medicine and well-being; 
➢ socio-economic-technological determinants of health and well-being;  
➢ gender medicine and discrimination;   
➢ the use of technology and well-being in healthcare.  

4 Teaching methods 

Practice-based learning, collaborative learning based on practical experience of students, 
guided self-reflection, problem-based learning, group work, visit of research centres 

5 Prerequisites (for the module) 

Successful completion of the module “Multidimensional Aspects of Well-Being” 

6 Type of examination 

For Module 7, the awarding of credits is subject to passing an oral examination which is 
conducted in person at the end of Module 7. Students are asked to present (5-7 minutes 
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per group) the project they have produced during the small groups’ activities (conducted 
on the basis of the BPL model). The students receive a passing grade. 

7 Credits awarded 

7 

8 Compatibility with other curricula 

/ 

9 Proportion of final grade 

13% 

10 Module coordinator 

Fiammetta Cosci, University of Florence 

11 Further information 

During the module, participants will be asked to work collaboratively and under the guide 
of the speakers, in small groups according to the PBL (Problem-Based Learning) model with 
the aim of practicing the biopsychosocial model and translating it into their clinical and 
working realms. The number of students in each group will depend on the total number of 
enrolled participants. Grades will be assigned to each individual student based on their 
contribution as part of the group. 
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Thesis 
Type of Module / Module Code / 

Identifi-

cation 

Number 

Workload 

 

Credit 

Points 

Term 

 

Offered 

Every 

Start Duration 

/ 375 15 3rd - 4th 

semester 

Winter & 

summer 

term 

Summer 

term 

2 semesters 

1 Educational Components 

a) Independent Research 

b) Defence 

Contact time 

/ 

0.5 

Private study 

360 

14.5 

2 Module objectives and skills to be acquired 

In relation to themes 1-6, students apply skills and competences gained in the programme 
in an independent and original research study related to the fundamentals of the 
biopsychosocial model which integrates biological, psychological, and social factors in 
understanding health and well-being according to what has been learned during the 
programme. Students apply sound scientific practices in carrying out research and 
transferring it into a thesis.  

Students propose the research question/study for the thesis based on own expertise, 
preference and work environment (if any). With the research study, students reflect on 
how the biopsychosocial model can be embedded in the clinical and research realm. 
Overall, the focus of the thesis will be on biopsychosocial determinants of health and well-
being which allow to reflect on a person-centered approach in healthcare (Theme 1), on 
well-being-oriented decision-making in professional routine  (Theme 2), on well-being in 
the local healthcare system (Theme 3), on socio-economic-technological determinants of 
health and well-being (Theme 4), on well-being in the international context (Theme 5), 
and/or on personal well-being (Theme 6).  

Students work individually over a given period of time and guided by supervisors with the 
aim of translating the biopsychosocial model in the contents of the research project. The 
content of the thesis must be original.  
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Students defend their thesis and apply communicative strategies. 

3 Module content 

a) Independent research 

Students formulate a research question based on individual work on a topic agreed with 
the supervisors. Students will receive supervision in carrying out the research by the 
supervisors.  

b) Defence 

The thesis defence is an integral part of the module. The student defends the research 
results in front of academic personnel. The defence may take place online and may be 
defined as public (in case of university regulations).  

4 Teaching methods 

Independent research guided by supervision 

5 Prerequisites (for the module) 

In order to take the defence, all previous modules of the programme have to be completed. 

6 Type of examination 

Thesis (40-50 pages) 

Defence (30-45 minutes) 

7 Credits awarded 

15 

8 Compatibility with other curricula 

/ 

9 Proportion of final grade 

28% 

10 Module coordinator 

tbd 
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11 Further information 

 

 

 

 

 


